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This statement details our school’s use of pupil premium  funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Saxon Wood School

	Number of pupils in school 
	43

	Proportion (%) of pupil premium eligible pupils
	27.9%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2024 

	Date this statement was published
	November 2024

	Date on which it will be reviewed
	November 2025 

	Statement authorised by
	J. Alexander (head teacher)

	Pupil premium lead
	Laura Burling (Assistant Head)

	Governor / Trustee lead
	Hannah Searle


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£10, 185

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our aim is to use pupil premium funding to help us identify individual needs as soon as possible so as to achieve and sustain the best possible outcomes for out disadvantaged pupils. Whilst socio-economic disadvantage is not the primary challenge our pupils face, when compared to their peers with similar needs a variance in outcomes can be seen particularly in terms of:
· Communication development 
· Physical development 
· Personal care and independence skills 
· Social skills and opportunities 
Our teaching approach focusses on quality first, small step teaching focussed on pupils’ individual needs and overcoming barriers to learning. At the root of this is multi-disciplinary, diagnostic assessments of need accompanied by targeted, ongoing assessment of progress within classes. Individualised, knowledge rich curriculum provides relevant, purposeful skills which will be of benefit pupils as they continue to develop. This in turn aims to provide foundations to be of use to them in later life.
Although this strategy focuses on needs of disadvantaged pupils, its principles will be of benefit to all pupils across the school for example through high quality, pupil focussed teaching and a relevant, aspirational curriculum.  This will enable all pupils, both disadvantaged and non-disadvantaged, to progress alongside each other. 
Our strategy is integral to wider school plans for education recovery, notably through engagement with a range of external professionals working in house alongside teaching staff. This will enable them to support pupils’ breadth and depth of learning in  fully bespoke way as well as to provide a holistic approach to their development. Additionally advice and support has been provided with in person visits and training sessions, notably from the Maths and EYFS advisors as well as the HIAS advisor for Teaching and Learning, Sarah Sedgwick. This has been of particular benefit to facilitating progress of disadvantaged pupils alongside their non-disadvantaged peers.  
We equally value subjects such as PSED and strive to foster a cohort of pupils who continue to make good or better progress in this area through gaining life and social skills, caring about peers and national issues as well as playing an integral part in their school community. Notably this approach has included access to weekly programmes such as Move Momentum, Relax Kids and the Hampshire Music Service. Communication is seen as a golden thread which runs intrinsically throughout all areas of a child’s learning, ensuring they have the capability and confidence to understand and make themselves understood in the manner most suited to their needs. 
Our strategy will be driven by the needs and strengths of each young person, based on formal and informal assessments, not assumptions or labels. This will help us to ensure that we offer them the relevant skills and experience they require to make continued good or better progress in all areas of learning. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Through observations and conversations with pupils and their families, we find that disadvantaged pupils generally have fewer opportunities to develop cultural capital outside of school. 

	2
	Observations and discussions with pupils and families demonstrate that the education, wellbeing and wider aspects of development of many of our disadvantaged pupils have been impacted by the aftermath of the pandemic and the current economic crisis to a greater extent than for other pupils. These findings are backed up by several national studies. In addition the considerable stress placed on the parents and siblings of a child with complex physical, cognitive and medical difficulties must be taken into account. 

	3
	Attendance across the school can be below national average due to a significant percentage of the pupil body having complex medical needs and requiring multiple specialist appointments. Observations show that disadvantaged pupils can lack access to the specialist resources and equipment outside the school that mean school sessions missed due to appointments have a greater impact on their development.

	4
	Observations and discussions with pupils show that 43% of disadvantaged pupils generally have complex challenges around communicating and expressing their needs, including being non-verbal or having limited language skills and social interaction difficulties. Disadvantaged pupils often have less access to specialist resources, external therapies and additional provision when compared to non-disadvantaged peers.  
At Saxon Wood 50% of the Pupil Premium cohort are non/pre verbal verbal and 58.3 have some level of social communication difficulty. 

	5
	National surveys show mental health to be an ever more prevalent issue among Primary School aged pupils. At Saxon Wood 100% of our pupils who qualify for Pupil Premium struggle with their Social and Emotional Mental Health, evidenced through their behaviour, conversations and through observations from staff who know them well.  


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome for 2024-2025
	Success criteria

	To continue to develop teaching , learning and assessment through a relevant and enriched curriculum
	· To further adapt our subject curriculum, ensuring it caters for the needs of all children , including communication and life skills 
· Further improve the quality of teaching, ensuring all staff have  knowledge and skills ensure high expectations for all pupils is consistent throughout the school 
· Further develop teachers’ plans and assessment skills so we can effectively measure and analyse progress
· Ensure relevant skills are taught in small steps
· To further develop our outdoor area
· Ensure skills are taught in a range of contexts and securely embedded


	For children to develop key life skills through relevant and purposeful communication strategies being deployed across the school
	· To achieve Communication Friendly School status
· To implement a consistent approach to communication across the school
· To continue to develop effective working relationships with the Hampshire County Council and NHS Speech and Language Therapy teams
· To introduce early in school trial opportunities for higher tech AAC systems 
· To introduce Black Sheep Speaking and Listening Through Narrative to develop pupils’ ability to transfer communication skills into Literacy sessions






Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £16, 443
	Activity 2024-2025
	Evidence that supports this approach
	Challenge number(s) addressed

	Hampshire Inspector and Advisory Service support for teachers for Teaching and Learning to work alongside class teachers  
	Teaching evidenced to be responsive and adaptive through increased differentiation in planning and live marking. This could include break out groups, merging with other classes to create more focussed groups or pupils having an alternative timetable for key parts of the day. 

Learning walks
Data analysis 
Observations by Head Teacher, Assessment Co-Ordinator, Assistant Heads, HIAS and EYFS advisors 
Laura and Jo to attend coaching sessions with Michelle Habgood 
	All pupils

	Hampshire Inspector and Advisory Service support for teachers and HLTA for Mathematics planning. Also working alongside Assistant Head to support development of targeted small steps for assessment. 
	
	All pupils

	Hampshire Inspector and Advisory Service whole school training for Mathematics 
	
	All pupils

	Hampshire EYFS support in class visits working alongside EYFS and ASD teachers.
	
	All pupils 

	Hampshire County Council SALT supporting working towards Communication Friendly Schools, providing coaching for Assistant Head and SLSA Jo Wiles. 
	
	All pupils




Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £4320
	Activity 2024-2025
	Evidence that supports this approach
	Challenge number(s) addressed

	Educational Psychologist - Spelling training
	Targeted strategies implemented during sessions in Hedgehog Class evidenced by work in books, learning walks and anecdotal evidence 
	4 pupils (33.3%) 




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £5160 CHECK HOW MUCH MOVE MOMENTUM IS
	Activity for 2024-2025
	Evidence that supports this approach
	Challenge number(s) addressed

	Attain Communication Friendly School  status 
	Key staff attend in coaching sessions with HCC SALT
All staff to attend training sessions and complete relevant feedback forms 
Key staff to complete and pass online Learning Logs
	All pupils

	Outdoor Area revamp
	Resources bought to equip outdoor areas to meet needs of individual learning pathways
Resources bought to make outdoor area more attractive
Outdoor storage cupboards purchased
Wheelchair accessible Tuff Trays bought 

Pupils are utilising outdoor areas more and making use of resources
Outdoor area is kept current with resources changed to meet learning focus
	



Total budgeted cost: £25,923 (using whole school budget funding in addition to Pupil Premium funding) 
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	Our internal assessments indicated that disadvantaged pupils made progress. This can be attributed to robust support for staff across the school to develop a curriculum where life skills are intrinsic to what is taught. The school has revised its curriculum to create four bespoke learning pathways to account for more diverse pupil needs. This includes a Sensory, EYFS, Enquiry and Discovery pathway to enable pupils’ learning and understanding to be targeted and challenged at a suitable level allowing for breadth of learning as well as depth.  In addition during our most recent inspection Ofsted also stated that “this ambition has led to leaders thoroughly review the curriculum offer.
Pupil focussed formative and summative assessment systems have been developed which are small step focussed enabling teachers to provide quality first teaching through targeted planning and delivery of lessons as well as identify relevant next steps. These have been put into place alongside a new tracking system which enables teachers to monitor progress on a termly and annual basis on an individual, whole class and whole school level. The Assistant Head has worked alongside the Maths Advisor to further refine the Mathematics Small Steps and implement them within our Enquiry and Discovery pathways to ensure more accurate, small step planning, objective setting and assessment. Work is now being done to do the same for Literacy.
A robust programme of support for staff has continued at a whole school, teaching staff and senior leadership level with support from HIAS advisors to reduce barriers to learning in RE, art, maths, teaching and learning and the EYFS. 
In particular school received a course of support with the Hampshire Teaching and Learning Advisor in formative assessment and small step planning and also with the Maths advisor to develop planning with the introduction of focussed assessment questions. This has led to an increased focus on slowing the pace of learning down and breaking objectives into smaller steps. This continue to be a work in progress but has made work more accessible for pupils and given staff more confidence to implement small group tasks. This has meant pupils who struggle to engage in larger group sessions due to social or/and emotional needs have been able to engage at a more bespoke, targeted level and complete learning tasks with more success. 
The Assistant Head works closely with the Headteacher through focussed briefings as well as learning walks, book checks and working alongside visiting advisors to mentor staff. School has worked to reinstate SHIP meetings and carry out TAF/EHH meetings alongside the Assistant Headteacher. SHIP leaders receive termly supervision from our linked Educational Psychologist to support their work and identify any further training needs. A format has been devised to analyse and feed back planning and evidencing to teachers in a user friendly but comprehensive format. 
Teachers have worked to refine their planning and to ensure that their LSAs are fully briefed and given their own copies at the beginning of each school day. This has further overcome individual pupils’ barriers to learning through enabling LSAs to deliver targeted support geared to specific pupils with increase confidence and competence, meeting needs more effectively. Additionally this has helped staff to develop their own practise through provision of CPD and staff are encouraged to raise any identified training needs or interests with the SLT who in turn work to arrange further development opportunities wherever possible, whether for individuals or small groups. 
After the dissolution of Letters and Sounds Saxon Wood chose to invest in the Monster Phonics scheme. This provides an engaging, motivating and multisensory context for pupils to develop their Phonics and Reading skills from Phase Two onwards. The systematic, adaptable planning provided alongside pre formatted assessment documentation and on and off screen resources allows for Quality First teaching of Phonics to be delivered across all classes. Two classes (including 75% of pupil premium children) are part of a streaming system of teaching to further differentiate their learning in phonics. There has been a notable increase in pupils’ engagement around the learning of Phonics and teachers’ understanding of where pupils are at and next steps has become more precise. The streaming system has also allowed staff and pupils to take ownership of their small groups and to reflect more accurately and precisely on learning, progress and next steps. 
Phonological Awareness continues to be taught from pupils’ entry to the school and throughout their learning journey, prior to then alongside Phase Two onwards. In order to account for very young pupils and older pupils with more complex or profound needs a small step learning document has been developed. This further takes account of some of the more complex barriers to learning in our PMLD and SLD cohorts and the impact this will have on what will potentially be a more fluctuating progression of skills. This enables teaching of Phonological Awareness to be bespoke and high quality and evidence the progress made by pupils across all areas the school, celebrating achievements that present in all different ways.
Anecdotal evidence provided by parents indicates the majority of disadvantaged children do not have access to the resources (time or material), input or finances their non-disadvantaged peers have available to them. The option for pupils to be set up with an online log in to Monster Phonics so they can access targeted activities and learning resources at home provides them with opportunities to explore and practise skills without placing further demands on parents’ resources, finance, time or material wise. 
Staff absence during the last academic year has been a contributory factor for pupils, with pupil funding used to contribute to additional staff for these classes to ensure disadvantaged pupils got the support required. This funding is continuing into the academic year 2024-2025.
The high ratio of staff to pupils across the school further facilitates the delivery of quality first teaching, providing small group or individual support to develop social, emotional and academic skills, adjusting support to meet the needs of pupils in the moment. This ensures pupils are kept safe and provided with the support they and others need during moments of stress or dysregulation and during the subsequent recovery period.
Learning walks evidenced the advisors’ training being implemented through most teachers taking account of and minimising a range of barriers to learning for key pupils as well as for whole class sessions. Examples include break out rooms being utilised as a calming, sensory space for music lesson, Phonics sessions, a sensory environment to delivery Physio with reduced anxiety and the library as a space for a special weekly story time. The Assistant Headteacher liaises regularly with the School Library Service to ensure each class has a range of relevant, relatable books linked to their curriculum and individual needs which is changed every half term.
In reference to the desired outcomes for the academic year 2023-24, the first outcome aimed to “continue to strengthen distributive leadership across the school that leads to measurable impact.”  Through investing funds in staffing to cover vacancies and ensure disadvantaged pupils continue to be provided with the additional support required in order to minimise their barriers to learning. Rather than introducing key areas of responsibility by subject teachers are responsible for their classes. Additional support has been put in place as described at a bespoke level to ensure teachers are confident planning for their cohort. Further support has been put in place through training being arranged to gain a deeper understanding of Autism, mathematics, RE and art. A systems and expectations document has been devised and circulated to all staff with key aspects reiterated during fortnightly whole staff meetings. This has led to systems and expectations beginning to be strengthened and embedded across the school due to all staff having a greater understanding of their importance. Planning is becoming more comprehensive with pupils’ learning needs being taken into account, barriers to learning addressed and teachers beginning to demonstrate the importance of overlearning and pace.
With reference to the second outcome “To further develop teaching, learning and assessment,” ongoing training around communication and questioning has helped staff be able to better assess pupils’ understanding. For example through using an appropriate level of language or utilising the targeted assessment question on the planning provided. Staff have also begun using Blank Level questioning at the appropriate level when engaging children in their learning and play, leading to them gaining a better understanding of pupil retention. Teachers have begun to use the PE small steps more effectively to deliver targeted sessions where pupils have the ability to develop key physical skills. Support from advisory teams as described above, for example the EYFS team working closely with two classes and delivering subsequent whole school training, has supported understanding of pedagogy across the school. A reviewed assessment system has been devised whereby teachers turn in data on a half termly rather than termly basis. This has enabled the Assessment Co-Ordinator to identify or/and question areas of learning, or individual pupils, who do not seem to be progressing as expected. Our Ofsted inspection (May 2023) identified “Leaders aspirations are high. They resolutely ensure that limits are not placed on what each pupil is able to achieve.
A third outcome, “to embed a purposeful, relevant and bespoke, enriched curriculum” continues to be ongoing however progress has been made. Examples include teachers using highly engaging, motivating and “awe and wonder” inspired hooks such as a UFO crash landing in a classroom or a parcel being delivered from the North Pole itself! Special days have also been arranged for example a visiting farm, a range of vehicles including motorbikes, fire engines and AA vans and a carful of pumpkins arriving for children to decorate! Trips are also being organised for key groups to visit care homes, libraries and Winchester Cathedral to provide enriching experiences for pupils who do not otherwise have the opportunity. 50% of our Pupil Premium cohort have especially benefited from these experiences. Coffee and Parents’ mornings have also been arranged along with termly topic overviews sent out to help parents have a better understanding of their child’s learning. From this children have reported going on outings linked to their learning or reading stories relevant to their topic! 66.6% of our Pupil Premium cohort have overtly reported, or their parents have, that for a range of reasons they are unable to go on many outings outside of school due to practical, financial, physical or behavioural reasons.       
Our final outcome, “To further develop pupils’ communication and life skills to prepare them for the next phase in their learning” is an ongoing priority at Saxon Wood. We have begun the process of attaining Communication Friendly School status and a number of coaching sessions have been delivered by the HCC SALT to the Communication Lead and SLSA and subsequent training sessions have been attended by the whole staff team. Further learning walks carried out by the communication lead have evidenced strategies being put into practise, for example staff using less language or teachers introducing key visuals into their lessons. Funding has also been obtained for every class to have an ipad equipped with Grid3 software. This is in the process of being organised. Communication continues to be a focus for the upcoming academic year. This will be of particular benefit to 41.6% of our Pupil Premium cohort who are pre or non verbal while 58.3% of this cohort have an identified speech, language or communication need.



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	In Print symbol software 
	Widgit 

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A




Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.
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